





DATA PRESENTATION, DATA ANALYSIS AND DISCUSSION 
 
4.1  Description of the Data 
 The data of this research were the scores of the students’ test and 
observation of both experiment group 1 and experiment group 2. The main 
purpose of the research was to explore the comparison between the effects of 
using Self-Regulated Learning and Listen Read Discuss strategy to students’ in 
teaching analytical exposition text. Test and observation scores for the students 
reading comprehension results were analyzed by using quantitative data analysis 
of the findings. Both descriptive and inferential statistical analyses were 
included. Frequency counts, percentages, mean scores and standard deviation of 
the variables were presented in the descriptive statistical analyses. The 
hypotheses developed for this study were tested using an independent sample t-
test and a paired-sample t-test.  
4.2 Data Presentation 
1. Data Presentation of Teacher’s Observation 
The data were presented as the result of observation conducted by the 
teacher in the class. The English teacher of SMK MIGAS Teknologi Riau was 
observed during teaching the students by using Self-Regulated Learning and 





For the whole meetings, there were 5 indicators of the percentage the data. 
According to Arikunto, the category of observation can be seen as follows:   
1. 80-100% : Very Good 
2. 66-79% : Good 
3. 56-65% : Enough  
4. 40-55% : Less 
5. 30-39% : Fail 
4.2.1. Description of the Data of the Implementation of Self-Regulated 
Learning 
 To get the description about the implementation of the experiment group 1 
(Self-Regulated Learning) is presented on the following Tables. 
Table 4.1. 
The Observation Sheet of Teacher’s Activity in SRL 
1
st
 Meeting  
No. Items of Observation Yes No Note 
1.  The teacher uses various cognitive strategies to 





2. The teacher plans, controls and directs students’ 





3. The teacher presents adaptive motivational 
beliefs and emotions as well as capacity to 






4. The teacher plans and controls the time and 
efforts to be used in the tasks and how to create 




5. The teacher asks the students to participate in the 
choice, control and regulation of aspects related 










6. The teacher maintains the students’ 
concentration, effort and motivation during the 




Total 5 1  
Percentage 83% 17%  
 
Based on  table 4.1, it can be explained that the teacher did not apply all 
items of the indicators of SRL. In SRL strategy, there were 6 indicators that 
should be applied to the students when  the treatment was done by the teacher. 
Only 1 indicator was not applied by the teacher, whereas the 5 items of 
indicators of SRL had been done. It means that almost all indicators had been 
applied at the  the first meeting.it can be categorized into very good.  
Table 4.2. 
The Observation Sheet of Teacher’s Activity in SRL 
2
nd
 Meeting  
No. Items of Observation Yes No Note 
1.  The teacher uses various cognitive strategies to 





2. The teacher plans, controls and directs students’ 





3. The teacher presents adaptive motivational 
beliefs and emotions as well as capacity to 






4. The teacher plans and controls the time and 
efforts to be used in the tasks and how to create 




5. The teacher asks the students to participate in the 
choice, control and regulation of aspects related 






6. The teacher maintains the students’ 
concentration, effort and motivation during the 








Total 5 1  
Percentage 83% 17%  
 
Based on  table 4.2, it can be explained that the teacher did not apply all items of 
the indicators of SRL. In SRL strategy, there were 6 indicators that should be 
applied to the students when  the treatment was done by the teacher. Only 1 
indicator was not applied by the teacher, whereas the 5 items of indicators of 
SRL had been done. It means that almost all indicators had been applied at the  
the second meeting.it can be categorized into very good. It can be inferred that 
the teacher implemented Self-Regulated Learning (SRL) strategy was similar to 




The Observation Sheet of Teacher’s Activity in SRL 
3
rd
 Meeting  
No. Items of Observation Yes No Note 
1.  The teacher uses various cognitive strategies to 





2. The teacher plans, controls and directs students’ 





3. The teacher presents adaptive motivational 
beliefs and emotions as well as capacity to 





4. The teacher plans and controls the time and 
efforts to be used in the tasks and how to create 





5. The teacher asks the students to participate in 
the choice, control and regulation of aspects 
related to academic tasks, climate and structure 










concentration, effort and motivation during the 
implementation of academic tasks 
 
Total 6 0  
Percentage 100% 0%  
 
 
Based on  table 4.3, it can be explained that the teacher had applied all items of 
the indicators of SRL. In SRL strategy, there were 6 indicators that should be 
applied to the students when  the treatment was done by the teacher. All of 
indicators were already applied by the teacher. It means that  all indicators 100% 
had been applied at the  the third meeting.it can be categorized into very good.         
 
Table 4.4. 
The Recapitulation of the Observation Sheet of Teacher’s Activity in SRL 
 
No. Items of Observation Yes No Note 
1.  The teacher uses various cognitive strategies to 







2. The teacher plans, controls and directs students’ 





3. The teacher presents adaptive motivational 
beliefs and emotions as well as capacity to 





4. The teacher plans and controls the time and 
efforts to be used in the tasks and how to create 




5. The teacher asks the students to participate in the 
choice, control and regulation of aspects related 






6. The teacher maintains the students’ 
concentration, effort and motivation during the 








Total 16 2  
Percentage 89% 11%  
 
 
Based on  Recapitulation Table 4.4 , it can be explained that the teacher 
had applied 5 items of the indicators of SR (89%), only item number 3 was not 
applied twice (11%). In SRL strategy, there were 6 indicators that should be 
applied to the students when  the treatment was done by the teacher. It means 
that almost all indicators had been applied for three meetings which can be 
categorized into very good. It can be inferred that the teacher implemented Self-
Regulated Learning (SRL) strategy was very good category (89%).         
  
4.2.2. Description of the Data of the Implementation of Listen Read Discuss 
Strategy  
Table 4.5 
The Observation Sheet of Teacher’s Activity in LRDS 
1
st
 Meeting  
No. Items of Observation Yes No Note 
1.  Teacher selects a portion of text to be read.  
 
  
2. Teacher uses graphic organizer as medium in 
presenting information or summary of the text. 
Students should listen a summary of the text 




3. Teacher asks the students to read the text and 
compare what they have listened to their 






4. Teacher asks the students to discuss their 
understanding of what they have read and listen to 




5. Teacher facilitates the students to conduct 













Total 4 2  
Percentage 67% 33%  
 
Based on  table 4.5, it can be explained that the teacher did not apply all 
items of the indicators of LDRS. In LDRS strategy, there were 6 indicators that 
should be applied to the students when  the treatment was done by the teacher. 
Four indicators (67%)  were  applied by the teacher, whereas the 2 items (33%) 
of indicators of LDRS had not been done. It means that the implementation at 
the  the first meeting.it can be categorized into  good.  
 
Table 4.6 
The Observation Sheet of Teacher’s Activity in LRDS 
2
nd
 Meeting  
No. Items of Observation Yes No Note 
1.  Teacher selects a portion of text to be read.  
 
  
2. Teacher uses graphic organizer as medium in 
presenting information or summary of the text. 
Students should listen a summary of the text 




3. Teacher asks the students to read the text and 
compare what they have listened to their 







4. Teacher asks the students to discuss their 
understanding of what they have read and listen 




5. Teacher facilitates the students to conduct 









Total 5 1  






Based on  table 4.6, it can be explained that the teacher did not apply all 
items of the indicators of LDRS. In LDRS strategy, there were 6 indicators that 
should be applied to the students when  the treatment was done by the teacher. 
Five indicators (83%) were applied by the teacher, whereas the 2 items (17%) of 
indicators of LDRS had not been done. It means that almost all indicators had 
been implemented at the  the second meeting.it can be categorized into  very 
good.(83%) 
Table 4.7 
The Observation Sheet of Teacher’s Activity in LRDS 
3
rd
 Meeting  
No. Items of Observation Yes No Note 
1.  Teacher selects a portion of text to be read.  
 
  
2. Teacher uses graphic organizer as medium in 
presenting information or summary of the text. 
Students should listen a summary of the text 




3. Teacher asks the students to read the text and 
compare what they have listened to their 







4. Teacher asks the students to discuss their 
understanding of what they have read and listen 




5. Teacher facilitates the students to conduct 









Total 6 0  
Percentage 100% 0%  
 
Based on  table 4.7, it can be explained that the teacher did not apply all 
items of the indicators of LDRS. In LDRS strategy, there were 6 indicators that 





All indicators of LDRS (100%) were applied by the teacher. It means that all 
indicators had been implemented at the  the third meeting.it can be categorized 
into  very good.(100%) 
Table 4.8. 
The Recapitulation of the Observation Sheet of Teacher’s Activity in LRDS 
No. Items of Observation Yes No Note 
1.  Teacher selects a portion of text to be read. 3 
 
  
2. Teacher uses graphic organizer as medium in 
presenting information or summary of the text. 
Students should listen a summary of the text 




3. Teacher asks the students to read the text and 
compare what they have listened to their 







4. Teacher asks the students to discuss their 
understanding of what they have read and listen 




5. Teacher facilitates the students to conduct 









Total 15 3  
Percentage 83% 17%  
 
Based on  Recapitulation Table 4.8 , it can be explained that the teacher had 
applied 15 items of the indicators of LRDS (83%),  item number 3 was not 
applied twice and item 5 was not applied once. In LRDS strategy, there were 6 
indicators or 18 times should be applied to the students when  the treatment was 
done by the teacher. It means that almost all indicators had been applied for 
three meetings which can be categorized into very good. It can be inferred that 
the teacher implemented Listening Read Discuss Strategy was very good 





4.3 Data presentation the students’ pretest scores of Experimental 1 
and experimental 2 
 

















           










From table 4.9 above, there are 26 students in the experimental class 1 and 
26 students of the experimental class 2. The calculation of the total pre-test 
No Students Experimental 1 Experimental 2 
1 Student 1 60 60 
2 Student 2 55 55 
3 Student 3 40 60 
4 Student 4 55 55 
5 Student 5 70 60 
6 Student 6 55 40 
7 Student 7 60 45 
8 Student 8 40 55 
9 Student 9 50 75 
10 Student 10 50 50 
11 Student 11 50 60 
12 Student 12 55 50 
13 Student 13 75 60 
14 Student 14 40 45 
15 Student 15 50 40 
16 Student 16 60 55 
17 Student 17 40 70 
18 Student 18 75 60 
19 Student 19 45 65 
20 Student 20 50 55 
21 Student 21 60 70 
22 Student 22 50 65 
23 Student 23 45 55 
24 Student 24 55 45 
25 Student 25 60 55 
26 Student 26 65 45 
 Total 1410 1450 





score of the experimental class 1 is 1410 and total pre-test of the experimental 
class 2 is 1450. The mean score of the pre-test score of experimental class 1 is 
54.23 and the mean score of the experimental class 2 is 55.76.  
 
1) Experimental Class 1 
The score of pre- test in experimental class 1 before teaching is as follows:  
Table 4.10 











1410 75 40 54.23 9.96 57.5 50 
 
Based on the table above, it is obtained that sum of scores in 
experimental class 1 is 1410, mean 54.23, mode 50, median 57.5, researcher 
gotthe highest score 75 and the lowest score 40, and the last standard deviation 
9.96. From distributing of the variable data of the test result of students’ 
achievement in analytical exposition text can be seen to the table and histogram 











The Frequency Distribution of Students’ Scores in Experimental Class 1 
 
From the table above, the students’ scores obtained in frequency 40 is 4 
students (15.4%), frequency 45 is 2 students (7.7%), frequency 50 is 6 students 
(23.1%), frequency 5 is 5 students (19.2%), frequency 60 is 5  students (19.2%), 
frequency 65 is 1 student (3.8%), frequency 70 is 1 student (3.7%) the last 





No Frequency F Percent % Cumulative Percent 
1 40.00 4 15.4% 15.4 
2 45.00 2 7.7% 23.1 
3 50.00 6 23.1% 46.2 
4 55.00 5 19.2% 65.4 
5 60.00 5 19.2% 84.6 
6 65 1 3.8% 88.5 
7 70 1 3.8% 92.3 
8 75 2 7.7% 100.0 









Based on result of the test students’ achievement in analytical exposition 
text, researcher found that mean score of students in the experimental class 1 
before Self-Regulated Learning is 54.23. Highest score is 75 and smallest score 
is 40. 
2) Experimental class 2 
The score of pre- test in control class before teaching which was mentioned at 
Table 4.9 is analyzed by using descriptive statistics as the following: 
 
Table 4.12 

















Based on the table above, it is obtained that sum of scores in 
experimental class 1 is 1450, mean 55.76,  mode 60, median 57.5, researcher 
gotthe highest score 75 and the lowest score 40, and the last standard deviation 
9.13. From distributing of the variable data of the test result of students’ 
achievement in analytical exposition text can be seen to the table and histogram 
of experimental class 1 in pre-test as follow: 
Table 4.13 
The Frequency Distribution of Students’ Scores in Experimental class 2 
 
From the table above, the students’ scores obtained in frequency 40 is 2 
students (7.7%), frequency 45 is 4 students (15.4%), frequency 50 is 2 students 
(7.7%), frequency 55 is 7 students (26.9%), frequency 60 is 6 students (23.1%), 
frequency 65 is 2 student (7.7%), frequency 70 is 2 student (7.7%) the last 
frequency 75 is 1 students (3.8%).  
No Frequency F Percent % Cumulative Percent 
1 40.00 2 7.7% 7.7 
2 45.00 4 15.4% 23.1 
3 50.00 2 7.7% 30.8 
4 55.00 7 26.9% 57.7 
5 60.00 6 23.1% 80.8 
6 65.00 2 7.7% 88.5 
7 70.00 2 7.7% 96.2 
8 75.00 1 3.8% 100.0 









Figure 2: The histogram of students’ score of Experimental class 2  
From the above table, the researcher concluded the students’ 
achievement before using Listen Read Discuss is low. It would be improved by 
the means score of experimental class 2 is 55.76 
 
 2. Description Data of Post Test 
The post test scores obtained in experimental class 1 and experimental class 2 
are: 
a. Experimental class 2 









The Scores of Post- Test in Experimental Class 1 and 2 
No. Students Experimental 1 Experimental 2 
1 Student 1 90 80 
2 Student 2 80 75 
3 Student 3 80 80 
4 Student 4 90 95 
5 Student 5 95 90 
6 Student 6 80 75 
7 Student 7 75 80 
8 Student 8 80 75 
9 Student 9 90 75 
10 Student 10 75 75 
11 Student 11 75 80 
12 Student 12 85 85 
13 Student 13 95 95 
14 Student 14 75 75 
15 Student 15 80 75 
16 Student 16 85 80 
17 Student 17 80 95 
18 Student 18 95 80 
19 Student 19 75 75 
20 Student 20 80 85 
21 Student 21 90 75 
22 Student 22 80 90 
23 Student 23 75 75 
24 Student 24 75 75 
25 Student 25 80 80 
26 Student 26 80 75 
 Total 2140 2095 
 Mean 82.30 80.57 
 
Based on table 4.14 above, there are 26 students of the experimental class 1 
and 26 students of the experimental class 2. The calculation of the total post-test 
score of the experimental class 1 is 2140 and total post-test of the experimental 
class 2 is 2095. The mean score of the post-test score of experimental class 1 is 
















2140 95 75    82.30 6.81 85 80 
 
Based on the table sum of score in experimental class 1 was 2140, mean 
was 82.30 mode was 80, median was 85, researcher got the highest score was 95 
and the lowest score was 75, and the last standard deviation was 6.81. Then, the 
computed of the frequency distribution of the students’ score in post-test of 
group can be applied in to table frequency distribution as follows: 
 
Table 4.16 
The Frequency Distribution of Students’ Score in Experimental Class 1 
 
 
No Frequency F Percent % Cumulative Percent 
1 75.00 7 26.9% 26.9 
2 80.00 10 38.5% 64.5 
3 85.00 2 7.7% 73.1 
4 90.00 4 15.5% 88.5 
5 95.00 3 11.5% 100.0 





From the table above, the students’ scores obtained in frequency 75 is 7 
students (26.9%), frequency 80 is 10 students (38.5%), frequency 85 is 2 
students (7.7%), frequency 90 is 4 students (15.4%), the last frequency 95 is 3 
students (11.5%).  
 







b. Experimental class 2  




















2095 95 75 80.57 6.97 85 75 
 
Based on table 4.17, sum of the score in post-test of experimental 2 is 
2095, mode is 75, median is 85, the obtained highest score is 95 and the lowest 
one is 75, and standard deviation is 6.97. The computed of the frequency 
distribution of the students’ scores in the post-test can be presented at the 
following table of frequency below:  
Table 4.18 
The Frequency Distribution of Students’ Score in Experimental Class 2 
 
From the table above, the students’ scores obtained in frequency 75 is 12 
students (46.2%), frequency 80 is 7 students (26.9%), frequency 85 is 2 students 
No Frequency F Percent % Cumulative Percent 
1 75.00 12 46.2% 46.2 
2 80.00 7 26.9% 73.1 
3 85.00 2 7.7% 80.8 
4 90.00 4 7.7% 88.5 
5 95.00 3 11.5% 100.0 













Figure 3: The histogram of students’ score of experimental class 2 
 
Next, from calculation above the researcher concluded the students’ skill 
after teaching by Listen Read Discuss increase quickly. It can be seen from the 







4.4 Hypothesis Testing 
       Pallant (2001) stated that if the significant value is greater than 0,05, 
this indicates that there is no violation of the assumption of quality of variance 
and that equal variances are assumed for the variable concerned. An 
independent t-test is conducted to determine any significant difference between 
pre-test reading comprehension means of experimental group 1 and an 
experimental group 2. at SMK Migas Tegnologi Riau 
Hypothesis 1 
       The procedure of inferential statistics began with the statistical test for 
the following Null Hypothesis. 
Ho1: There is no significant difference on students’ reading 
comprehension, between pre test and post test mean score  of 
experimental group 1 at SMK Migas Tegnologi Riau.    
 
Ha1: There is significant difference on students’ reading 
comprehension, between pre test and post test mean score  of 
experimental group 1 at SMK Migas Tegnologi Riau.  
The results of pre-test and post test reading comprehension mean scores for the 
experimental group 1 without considering students’ class or school category was 








The analysis of dependent paired Sample T-test of Reading 
Comprehension  between Pre-test and post test Mean Scores in the 
Experimental group 1 at SMK Migas Teknologi Riau. 
Subject  Research Group        N    Mean     SD        df      T     Sig(2-tailed) 
Pre-test        Experimental  1  26    54.23    9,96     50   -,11.85     ,000 
Post test       Experimenta; 1  26     82.30   6.81      44.18 
 
Based on analysis at Table 4.19 of the analysis of dependent paired 
Sample T-test of reading comprehension pre-test mean scores dependent paired 
Sample T-test of reading comprehension between pre test and post-test mean 
scores in the experimental Group 1, it shows there is a significant difference that 
T-test result is ,000, its df 50, mean of experimental group 1 was 54,23 and 
experimental group 2 is 82,30. So in the conclusion p = ,000, the 2-tailed is less 
than  than 0.05 (p<0.05). The result shows that mean scores  offer  much 
difference between pre-test and post-test. It can be determined that the subjects 
in both  groups are not equivalent between before and giving the treatment at 
SMK Migas Tegnologi Riau.    
. Based on the analysis of table 4.19, the first Hypothesis Ha1 is accepted 
and Ho1 is rejected. So it can be concluded that “there is a significant difference 
of students’ reading comprehension between pre-test and post test in the 






       The procedure of inferential statistics began with the statistical test for 
the following Null Hypothesis. 
Ho2: There is no significant difference on students’ reading 
comprehension, between pre test and post test mean score  of 
experimental group 2 at SMK Migas Tegnologi Riau.    
Ha2: There is significant difference on students’ reading 
comprehension, between pre test and post test mean score  of 
experimental group 2 at SMK Migas Tegnologi Riau.  
The results of post-test reading comprehension test for the experimental group 3  
without considering students’ class or school category was analyzed by using 
dependent paired Sample t-test, and presented in following table 4.20. 
 
Table 4.20 
The analysis of dependent paired Sample T-test of Reading 
Comprehension  between Pre test and Post-test Mean Scores in the 
Experimental Group 2 at SMK Migas Tegnologi Riau. 
Subject  Research Group        N    Mean     SD      df      T     Sig(2-tailed) 
Pre-test      Experimental  2  26    56.76    9,13     50   -,11.008     ,000 






Based on analysis at Table 4.20 of the analysis of dependent paired 
Sample T-test of reading comprehension  between pre test and post-test mean 
scores in the  experimental Group 2, it shows there is a significant difference 
that T-test result is ,000, its df 50, pre-test mean scores is 56,76 and post test 
mean score is 80,57. So in the conclusion p = ,000, the 2-tailed is less than  than 
0.05 (p<0.05). The result shows that mean scores  offer  much difference 
between pretest and posrt test. It can be determined that the subjects in both 
classes are not equivalent between before and after giving the treatment at SMK 
Migas Tegnologi Riau.   . 
 Based on the analysis of table 4.20, the second Hypothesis Ha2 is 
accepted and Ho2 is rejected. So it can be concluded that “there is a significant 
difference of students’ reading comprehension between pre post-test mean 
scores in the experimental group 2. 
Hypothesis 3 
       The procedure of inferential statistics began with the statistical test for 
the following Null Hypothesis. 
Ho3: There is no significant difference on students’ reading 
comprehension post-test mean scores between  experimental group 1 






Ha3: There is  significant difference on students’ reading 
comprehension post-test mean scores between  experimental group 1 
and  experimental group 2 at SMK Migas Tegnologi Riau. 
The results of post-test reading comprehension test for the 
experimental group  without considering students’ class or school 
category was analyzed by using independent Sample t-test, and 
presented in following table 4.21. 
Table 4.21 
The analysis of independent Sample T-test of Reading Comprehension  
Post-test Mean Scores Between an Experimental group 1 and Experimental 
Group 2 at SMK Migas Tegnologi Riau. 
Subject  Research Group      N    Mean     SD        df      T     Sig(2-tailed) 
Post-test      Experimental  1  26   82.30    6.81       25     1.225      .232     
                  Experimental  2  26    80.57   6.97       
 
Based on analysis at Table 4.21 of the analysis of Independent Sample 
T-test of reading comprehension  post-test mean scores between an experimental 
group 1 and experimental Group 2, it shows there is no  significant difference 
that T-test result is ,232, its df 25, mean of experimental group 1 was 82,30 and 
experimental 2  group is 80,57. So in the conclusion p = ,232, the 2-tailed is 
bigger  than  than 0.05 (p>0.05). The result shows that mean scores  are 





determined that the subjects in both classes are  equivalent after giving the 
treatment at SMK Migas Tegnologi Riau.   .  
Based on the analysis of table 4.21, the third Hypothesis Ha3 is rejected 
and Ho3 is accepted. So it can be concluded that “there is no significant 
difference of students’ reading comprehension of post-test mean scores between 
the experimental group 1 and experimental Group 2 at SMK Migas Teknologi 
Riau. 
The effect size of experiment group 1 was analyzed by eta square. It is 
presented as follows:  
             
  
      
        
             
          
               
        
             
        
        
        
                         
                 
So, according formulation above, the effect size experiment group 1 by 
analyzing eta square was 84%. 
The effect size of experiment group 2 was analyzed by eta square. It is 
shown as follows: 
             
  
      





             
          
               
        
             
        
        
        
                         
                 
So, based on formulation above, the effect size experiment group 2 by analyzing 
eta square was 82%. At last, it can be inferred based on the the effect size of 
both groups; 84% for experimental group 1 and 82% for experimental group 2. 
4.5 Discussion 
English teachers are in a strategic position toi contribute to the 
empowerment ofi human resources all over the world, especially our countr 
Indonesia. The main aim of this study is to compare the use of Self Regulated 
Learning and Listen Read and Discuss Strateg on students’ reading 
comprehension at SMK Migas Teknologi Riau. SRL and LRD are two strategies 
used in teaching Reading Comprehension.  Based on the 2013 Curriculum, 
reading comprehension or reading skill takes a major part of teaching English as 
well as more reading materials are tested in the final or national examination. 
  Specifically, the study is done to answer the research questions that are 
stated as follows: 
1. Is there any significant difference of using Self Regulated Learning Strategy 
on students’ Reading comprehension before and after treatment at SMK 





     The analysis of dependent paired Sample T-test of reading 
comprehension between pre-test mean scores and post test mean score of the  
experimental group 1 shows there is a significant difference that T-test result is 
,000, its df 50, mean of experimental group 1 was 54,23 and experimental group 
2 is 82,30. So in the conclusion p = ,000, the 2-tailed is less than  than 0.05 
(p<0.05). The result shows that mean scores  offer  much difference between 
both groups. It can be determined that the subjects in both classes are not 
equivalent between before and giving the treatment at SMK Migas Tegnologi 
Riau.    
      The first Hypothesis Ha1 is accepted and Ho1 is rejected. So it can be 
concluded that “there is a significant difference of students’ reading 
comprehension between pre-test and post test in the experimental group 1 at 
SMK Migas Tegnologi Riau. 
Pintrich (2000) stated that Self-Regulated Learning (SRL) is as an active, 
constructive process through which learners set goals for their learning and they 
try to monitor, regulate, and control their cognition, motivation, and behavior 
which are then guided and constrained by their goals and contextual features of 
the environment. Futhermore Zimmerman (2000) clearified that Self-Regulated 
Learning (SRL) is the degree to which students are motivated, use 
metacognitive strategies, and become behaviorally active in their learning 
process and in accomplishing their goals. Then, Wolters, Pintrich, and 





monitoring, management, and control of cognition, motivation, and behavior in 
order to achieve. 
Self-regulated learning covers various activities such as setting academic 
goals; supervising the corresponding execution; addressing and focusing on the 
instructions; using affective strategies to organize, encode and repeat the 
information to be remembered; setting up a productive work environment and 
using resources effectively; maintaining positive beliefs on one's own 
capabilities, the value of learning, the factors that influence learning and 
anticipated outcomes of th actions; and experiencing pride and satisfaction with 
one's own efforts (Zimmerman, 1994). 
Self-regulated learning also involves a development process in its 
acquisition. For Roces (1995) due to the fact that self-regulated learning is 
basically made up of knowledge, beliefs, learning skillsets, it is malleable in 
response to environmental influences. Then, self-regulated learning is formed 
when learners are involved in the instructional experiences.The development of 
a self-regulated learning process is related to the characteristics of the task. This 
characteristic is especially related to the knowledge of the field of study, type of 
task and the interest in it on the part of the student. 
Zimmerman (2001) stated that the majority of the self-regulated learning 
definitions required the deliberate use of specific processes, strategies or 
responses on the part of the students in order to increment their academic 





students are cognisant of the potential utility of the self-regulated processes in 
the improvement of their academic achievement. 
The second characteristic, on the other hand, assumed in the majority of 
the self-regulation definitions is the self-feedback during the learning process. 
This feedback circuit refers to the cyclical process in which the students 
supervise the effectivity of their learning methods or strategies and respond to 
that feedback in a variety of manners, from changes uncovered in their self-
perception to other more evident changes in their behaviours, such as 
substituting certain learning strategies with other ones (Zimmerman, 2001).  
The third common characteristic is a description of how and why the 
students choose to use certain self-regulatory process, strategies and responses. 
It is noteworthy to mention that it is this characteristic of the motivational 
dimension of self-regulated learning in which theoreticians disagree greatly.  As 
of the 1960s, teaching variables (input) and learning (output) ceased to be 
important, and instead, the processes that occurred within the student came to 
the forefront. 
The student is no longer a passive agent and becomes an active agent 
instead, who not only repeats information but actually perform operation on it. 
This led to two major focuses of attention and study. The first one concentrates 
on the way in which the student captures and organizes information. The second 
one is centred on the motivational processes of learning. 
The finding was also supported by the article written by Najva Nejabati 





written in the article “ The Effects of Teaching Self-regulated Learning 
Strategies on EFL Students’ Reading Comprehension” conducted the research to 
undergraduate EFL students (N=24, each group containing 12 students) were 
assigned to experimental and control groups.  
The experimental group received training on self-regulated learning 
strategies and how to use these strategies in their reading comprehension course 
in 8 sessions, 4 weeks and 16 hours, while control group did not receive any 
instruction. Two parallel multiple choice TOEFL reading tests were used to 
measure the effects of self-regulated learning strategy training. The data was 
analyzed through a sample of independent sample t-test. The results of the study 
suggested that experimental group performed significantly better on posttest 
administration of the reading test. 
The research drew on a model of self-regulated learning (SRL) written 
by Butler & Cartier, (2005; Cartier & Butler, (2004) entitled Secondary 
students’ self-regulated engagement in reading: researching self regulation as 
situated in context to investigate student engagement in learning through reading 
(LTR) as situated in context. Our overarching goals were to enhance theoretical 
understanding about SRL as situated, identify patterns in self-regulated learning 
through reading (LTR) for secondary students within and across classrooms, 
and continue developing productive methodological strategies for investigating 
SRL and LTR. To those ends, we employed a mixed-methods design to find 
patterns within and across 31 classrooms at multiple levels of aggregation. 





district within the province of British Columbia (BC), Canada had been working 
collaboratively with researchers over time to better understand and promote 
students’ self-regulated approaches to LTR. In this report, we focus attention on 
data collected for 646 secondary students engaged in curriculum-based LTR 
activities. 
 Findings were derived from two coupled assessments: A self-report 
questionnaire and a performance-based measure of LTR. We used frequency, 
factor analytic, and cluster analyses to create descriptive profiles of SRL (across 
emotion, motivation, cognition, and metacognition). Main findings were: (1) 
important mismatches between students’ self-reported LTR engagement and the 
demands of LTR activities; (2) four coherent profiles of LTR engagement 
(actively engaged; disengaged; high stress/actively inefficient; passive/ 
inactively efficient), (3) moderate links between students’ self-reported LTR 
profiles and LTR performance; and (4) differences in SRL profiles that reflected 
individual-context interactions. We close by distilling implications for 
understanding, researching, and fostering SRL as situated within naturalistic 
settings. 
Reading is an essential skill and probably the most important skill for 
second or foreign language learners (Grabe, 1991). It is an interactive and 
complex process influenced by linguistic and cognitive, social and cultural, and 
affective and motivational factors (Lu, 1989). To empower this skill, EFL 
learners can make use of self-regulated learning strategies which are good 





investigate the impact of self-regulated strategies on promoting Iranian 
intermediate EFL learners’ reading comprehension skill. To this aim, 72 Iranian 
EFL learners from four intact classes in an English language school in Ahvaz 
took part in the study. Two classes were randomly selected to form the 
experimental group and the other two classes were randomly chosen as the 
control group. To check their reading proficiency, all 72 EFL learners took a 
TOEFL reading test with a reliability coefficient of 0.86. Subsequent to that, the 
experimental group receivedinstruction on SRL strategies to promote their 
reading comprehension skills and the control group just followed anon-SRL 
type of instruction on their reading comprehension skill. All of the participants 
were male EFL learnerswhose ages varied from 24 to 37. All participants came 
to their reading class twice a week for three months. Theresults of the posttest 
revealed that the participants of the experimental group outperformed their 
counterparts inthe control group. Therefore, it should be pointed out that self-
regulated strategies had a significant impact onIranian intermediate EFL 
learners’ reading comprehension skill. This study recommends the use of self-
regulated learning strategies in teaching English textbooks in Iran’s Educational 
system. 
 
2. Is there any significant difference of using Listening Read Discussion 
Strategy on students’ Reading Comprehension before and after treatment 





The analysis at Table 4.21 of the analysis of dependent paired Sample T-
test of reading comprehension  between pre test and post-test mean scores in the  
experimental Group 2, it shows there is a significant difference that T-test result 
is ,000, its df 50, pre-test mean scores is 56,76 and post test mean score is 80,57. 
So in the conclusion p = ,000, the 2-tailed is less than  than 0.05 (p<0.05). The 
result shows that mean scores  offer  much difference between pretest and posrt 
test. It can be determined that the subjects in both classes are not equivalent 
between before and after giving the treatment at SMK Migas Tegnologi Riau.   . 
  Based on the analysis of table 4.21, the second Hypothesis Ha2 is accepted 
and Ho2 is rejected. So it can be concluded that “there is a significant difference 
of students’ reading comprehension between pre post-test mean scores in the 
experimental group 2. 
 Richardson (1999: 10) defined LRD is a comprehension strategy that 
builds students’ prior knowledge before they read a text, during reading and 
after reading by listening the teacher’s short lecture, reading a text selection, and 
discussing. This strategy is able to help the students synthesize the author’s 
thought in their own word, thus influence their comprehension so as to enable 
learning and remembering what they read. 
 In addition, it is suitable with what Manzo (1985) said that the listen-
readdiscuss strategy is one teaching strategy for the teacher and learning strategy 
for the students more active in comprehending material. With this strategy the 





prior knowledge before reading by themselves then this strategy also use 
discuss, so the students can share their idea to other friends. 
 Richardson (1999), furthermore, cited from Ibrahim (2017) Listen-Read-
Discuss is a strategy of comprehension that construct students’ prior knowledge 
before they read a text, during reading and after reading by listening the 
teacher’s short lecture, reading a text selection, and discussing. This strategy 
may help students unite between the author’s words and their own, thus take 
affect in their comprehension to learning and remembering about what they 
read. Moreover Purwanti (2017) with the study which said that using Listen-
Read-Discuss strategy found that the students enjoyed more in learning reading 
and comprehend the text easily. It can be stated that through LRD strategy 
students enjoyed more and become motivated to learn English. 
It is supported by Burner, that effective learning, including learning how 
to be an effective teacher, needs something to get it started, something to keep it 
going, and something to keep it from becoming random or misguided (cited in 
Manzo & Casale, 1985). To comply what Burner says about what is needed to 
make an effective learning, the teacher can use one strategy which was 
introduced by Manzo & Casale-Manzo, Listen-Read-Discuss. 
Jennifer Hamilton in her article stated that listen, read, discuss strategy is 
a good strategy to teach reading material, the students to hear the lecture from 
the teacher first before even reading. In this step, the students use their prior’ 
knowledge about the text then the struggling readers into the discussion because 





supported by Tarek Elabsy (2013) stated that for the struggling students, who 
have difficulty reading proficiency on their own, benefit from this activity 
because they activate their prior knowledge through listening to the teacher’s 
introduction of the topic. 
A Comparison Between Save The Last Word For Me And Listen-Read-
Discuss (Lrd) Strategies On Students’ Reading Comprehension At SMPN 1 
Teluk Pinang, The study utilized Quasi Experimental Design Non-equivalent 
Pre-test and Post-test Group Design. The participants of the study comprised 76, 
year two students of Junior High School 1 Teluk Pinang. Save the Last Word for 
Me and Listen-Read-Discuss (LRD) strategies were used on two experimental 
groups which experimental group 1 (n= 38) using Save the Last Word for Me 
strategy and experimental group 2 (n= 38) using Listen-Read-Discuss (LRD) 
strategy. Data were collected using pre-test and posttest of students’ reading 
comprehension test. Quantitative data were analyzed using descriptive and 
inferential statistics. The finding showed significant difference in reading 
comprehension score between the experimental group 1 and experimental group 
2 through Save the Last Word for Me and Listen-Read-Discuss (LRD) 
strategies. 
 
3. Is there any sinificant difference of using Self Regulated Learning Strategy 






The analysis of Independent Sample T-test of reading comprehension  
post-test mean scores between an experimental group 1 and experimental Group 
2 shows there is no  significant difference that T-test result is ,232, its df 25, 
mean of experimental group 1 was 82,30 and experimental 2  group is 80,57. So 
in the conclusion p = .232, the 2-tailed is bigger  than  than 0.05 (p>0.05). The 
result shows that mean scores  are equivalent after giving the treatment at SMK 
Migas Teknologi Riau  It can be determined that the subjects in both classes are  
equivalent after giving the treatment at SMK Migas Tegnologi Riau.   .  
Based on the analysis of the third Hypothesis Ha3 is rejected and Ho3 is 
accepted. So it can be concluded that “there is no significant difference of 
students’ reading comprehension of post-test mean scores between the 
experimental group 1 and experimental Group 2 at SMK Migas Teknologi Riau. 
The effect size of experiment group 1 was analyzed by eta square. It is 
presented as follows: 
The effect size of experiment group 1 by analyzing eta square was 84%; and the 
effect size of experiment 2 was82%. It can be concluded that “there is no 
significant difference of students’ reading comprehension of post-test mean 
scores between the experimental group 1 and experimental Group 2 at SMK 
Migas Teknologi Riau. 
Self-regulated learning is a proactive process that students use to acquire 
academic skills, such as setting goals, selecting and deploying strategies, and 
self-monitoring one’s effectiveness (Zimmerman, 2008). The potential of 





the shift to their new role as active learners and develop self-regulated learning 
(SRL) skills. SRL refers to the extent to which learners are metacognitively, 
motivationally, and behaviorally active in their own learning process 
(Zimmerman, 1989).  
Self-regulated learners are able to set goals, plan a course of action, 
select appropriate strategies, self-monitor, and self-evaluate their learning. They 
are also intrinsically motivated to learn and report high self-efficacy for learning 
and performance (Zimmerman & Kitsantas, 2005). 
Many studies on learning strategies  draw on self-regulation deals mostly 
with “traditional” teaching where ordinarily only moderate freedom of choice is 
given to students. Studies on strategic learning situated in settings that strongly 
emphasize student self-regulation are rare. Notably, the small scope for decision 
making in instructed learning is used to explain the generally weak correlations 
between strategy use and learning outcomes (Artelt, 2006). It is important for 
instructors to know how to prompt students to use different processes of self-
regulation with learning technologies within each phase of self-regulation, it is 
equally important to know how to design the learning environment to support 
student self-regulation as well as how to assist students to develop selfregulation 
skills. In the subsequent two sections, I discuss these issues in detail based on 
available empirical research evidence. 
LRD had been proven by Rusyida (2009) in his thesis that teaching 
reading through Listen-Read-Discuss strategy gave positive effect to students’ 





that LRD is a viable instructional strategy when students have too limited a 
vocabulary to comprehend informational text (Karin). Based on the explanation 
above, Listen-Read-Discuss is one strategy which has effectiveness, meets the 
needs in teaching and learning reading comprehension and can be a powerful 
means to the student for improving their reading comprehension. 
Listen-read-discuss (LRD) strategy able to help the students’ reading 
comprehension and Listen-readdiscuss strategy gave significance effect to the 
students before and after being taught by using LRD strategy. It indicated that 
Listen read discuss strategy should be applied in English teaching and learning 
process especially in reading comprehension about narrative text. In addition, 
this method has suggestion to the teachers, and the students. The teacher should 
be able to choose the best way to present the material, so that the student will be 
able to follow teaching learning process as well as possible (Riawan: 2019) 
Listen-Read-Discuss (LRD) is a comprehension strategy that builds 
students’ prior knowledge before they read a text (Manzo & Casale, 2002). It 
means that LRD strategy will make students understand a text before they read 
it. It is important to make students understand what they read about, so LRD can 
be a teaching strategy for reading comprehension. 
Since the content was originally discussed orally, students cannot read 
the entire text on their own to get at least a surface level of reading 
comprehension. Students who lack knowledge about the content get it during the 





the reading step. Listen-Read-Discuss strategy is relatively easy to create 
because they can enhance a student’s understanding about many lessons  
Purwanti (2017) with the study which said that using Listen-Read-
Discuss strategy found that the students enjoyed more in learning reading and 
comprehend the text easily. It can be stated that through LRD strategy students 
enjoyed more and become motivated to learn English. 
There are few studies dealing with the effect of self-regulation on 
reading achievement as well as their interrelationship. For example, Souvignier 
and Mokhlesgerami (2006) showed that training in self-regulatory strategies 
along with reading strategy instruction could have long-term, positive impacts 
on First Language (L1) reading comprehension. Kumi-Yeboah (2012) also 
found that self-regulatory processes promote achievement in L1 reading in 
social studies content. Likewise, exploring the effect of metacognitive reading 
strategies on five college students’ ability to self-regulate L1 reading, Nash-
Ditzel (2010) found that participants’ increased knowledge of reading strategies 
and their successful use of the strategies contributed to their ability to self-
regulate their L1 reading. 
      Reading comprehension as a skill is of paramount in second and foreign 
language classrooms. It is considered as an enjoyable activity transfer much 
information. Also it is a means that the learners by which can enhance their 
knowledge (Rivers, 1981). Alderson defines reading as "an enjoyable, intense, 
private activity, from which much pleasure can be derived, and in which one can 





relevant knowledge will be activated and related language skills will be 
accomplished by an exchange of information. It is required that reader focuses 
attention on reading materials and integrates the previous acquired knowledge 
and skills to comprehend what someone else has written (Shahmohammadi, 
2011).Reading is always purposeful. It is an integral part of the daily life, 
assumed to be an activity that everyone do. The reason for reading depends on 
its purpose (Berardo, 2006) 
For second/foreign language reading, in a descriptive study, Finkbeiner, 
Knierim, Smasal, and Ludwig (2012) explored how the adequate use of learning 
strategies can be facilitated during cooperative reading tasks in the EFL 
classroom. They not only indentified teachers’ support actions which were more 
conducive to self-regulation and facilitated students’ strategy use but also 
provided recommendations on how to modify teachers’ help. Pratontep and 
Chinwanno (2008) also investigated students’ SRL strategies and English 
reading comprehension in an extensive reading program. Students reported 
frequent use of metacognitive and performance regulation strategies and the use 
of self-regulated learning strategies in the performance phase more often than in 
the forethought or self-reflection phases. 
On the whole, successful reading comprehension depends on the 
effective use of such strategies as making inferences, predicting, looking for 
relationships, understanding meanings, rephrasing text, and monitoring (Chamot 
& Kupper, 1989; Martínez, 2011) which are regarded as self-regulated learning 





strategies, making inferences which is a top-down (Hudson, 1988) and a higher-
level process (Grabe & Stoller, 2002) in second/foreign language reading is an 
important microskill that makes second/foreign language learners efficient 
readers (Brown, 2001). In other words, an EFL reader should be able to identify 
the relations between ideas and events in the text as well as the relations 
between the text and his general background knowledge. It should also be noted 
that these relations are often not presented explicitly and must be inferred 
(Horiba, 1996). 
Some empirical studies have targeted at inferencing in second/foreign 
language reading. Kern (1989) found a positive, albeit not significant, effect on 
ability to infer meaning from context after having taught reading strategies to 
university-level Second Language (L2) French students. Hopkins and Mackay 
(1997) also found that good readers were active in making inferences. Likewise, 
the results by Hammadou Sullivan (1991) showed that beginner students of 
French drew more overall inferences from the texts than more advanced readers 
did, and that the advanced readers who had greater familiarity with the topic of 
the text made fewer incorrect inferences. In a case study by Hammadou Sullivan 
(2002), ten advanced learners of French were found to be aware of their thought 
processes as well as their inferencing while reading authentic texts. 
 
